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Abstract
Testing the comprehension of spoken language is of primary importance if 
the communication aim is to be achieved. A frequently neglected area, 
listening comprehension has its peculiar problems which arise from the 
fleeting immaterial nature of spoken utterances and the complicated ways 
through which we process what we hear. A lot of factors have effects on the 
performance of EFL learners on listening comprehension tests, among 
which we can refer to the use of videos, and the types of listening passages 
(dialogues or monologues). Few studies have been carried out on the effects 
of these factors in improving the listening comprehension of EFL learners, 
and controversial results have been obtained, and even fewer studies have 
concentrated on the effects of these factors on EFL learners’ performance on 
listening comprehension tests, which was the purpose of this study. 

For this purpose, 180 advanced EFL learners studying at Marefat 
Institute were randomly selected by administering the Oxford Placement 
Test (OPT). The subjects were randomly assigned to two groups (audio vs. 
video groups) each consisting of 90 students. 

The results showed that there was a significant difference between the 
audio vs. video group. Also there was a significant difference between the 
types of the listening passages (dialogues vs. monologues). 
Key Words: Advanced EFL Learners, Modality of Listening Passages, and 
Types of Listening P assages.
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Introduction
Language teaching has undergone a lot of changes during the past decades. 
As the language teaching methods have varied greatly over time, the attitude 
of foreign language teachers toward listening and classroom techniques 
concerning teaching and testing listening comprehension has changed a lot. 

Listening comprehension is one of the most important skills in 
language learning. It plays a significant role in the lives of people. Of the 
four major communication skills and language development- listening, 
speaking, reading, and writing- the one that is the most basic is listening. As 
Mendelsohn (1994) mentioned, we spend 40-50% of our communication 
time on listening. In contrast, only 25-30% is used in speaking, 11-16% 
reading, and about 9% writing. Listening is a critical element in the 
competent language performance of adult second language learners, whether 
they are communicating at school, at work, or in the community. Through 
the normal course of a day, listening is used nearly twice as much as 
speaking and four to five times as much as reading and writing (Rivers, 
1981).

Byrnes (1984) highlights the valuable insights gained from studies of 
child language acquisition that suggest the pivotal role listening 
comprehension plays in native language development. It is evident that 
children listen to respond to language before they learn to talk. When it is 
time for children to learn, how to read, they still have to listen so that they 
gain knowledge and information to follow directions.  But listening remains 
one of the least understood processes in language learning despite the 
recognition of the critical role it plays both in communication and in 
language acquisition (Morley, 1991). As language teaching has moved 
toward comprehension-based approaches, listening to learn has become an 
important element in the adult English as a second language (Lund, 1990). 
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In any classroom, students have to listen carefully and attentively to lectures 
and class discussions in order to understand and retain the information
(Morley, 1991). 

According to Bowen et al. (1985):

Listening per se is occasionally referred to as a 
“passive” skill. This interpretation oversimplifies the 
definition of listening; a listener is far from passive as he 
receives, analyzes, and interprets the oral signals that 
come his way, recreating the message of the speaker. 
Perhaps at this point we should define listening as more 
than just being in the environment of speech sounds. 
More carefully specified, listening is attending to and 
interpreting oral language (p. 73-74).

Actually, listening comprehension activities are mostly accompanied 
by a number of materials or conditions in classrooms. These include the use 
of audio materials (tape-recorders), audio-visual materials (video-tapes), 
different types of listening passages (monologues or dialogues), etc. All of 
these materials and factors are used too often in teaching situations, but little 
attention is paid to the effectiveness of these materials. In other words, a few 
researches have been carried out on the effects of these factors in improving 
the listening comprehension of EFL learners, and controversial results have 
been obtained, and even fewer studies have concentrated on the effects of 
these factors on EFL learners’ performance on listening comprehension 
tests, which was the purpose of this research. 

As noted by Read (2002),

One area which is now being addressed is the form of 
the input. The standard method of presenting the 
stimulus material for a listening test, especially large-
scale and high-stakes ones, is by means of a pre-

Archive of SID

www.SID.ir



Relationship between Modality, Types of Passages, and ….82

recorded audiotape. However, given the routine use of 
videos and other visual material in the contemporary 
language classroom, there has been increasing interest 
in providing various forms of visual input in listening 
assessment, (p. 107). 

As Lonergan (1992) mentions, “The outstanding feature of video 
films is their ability to present complete communicative situations. The 
combination of sound and vision is dynamic, immediate, and accessible. 
This means that communication can be shown in a context, and the many 
factors in communication can be perceived easily by viewer-and language 
learners,” (p. 4). Some use of video as a tool for testing listening has been 
reported in the literature (Benson and Benson, 1994; Gruba, 1993; Gruba, 
1997; Paltridge, 1992; Progosh, 1996; Shin, 1998) with discussions focusing 
mainly on two areas: comparisons of audio- and video mediated tests and 
the use of video in classroom assessment. Comparisons of audio and video 
tests have yielded conflicting results. While Shin (1998) and Canning-
Wilson (2000) seem confident that including a visual element leads to better 
performance, Gruba (1993) and Coniam (2001) call for caution in using 
video for testing given their disappointing results. 

Progosh (1996) investigated student reactions to a video listening quiz 
that presented two people discussing their likes and dislikes of a popular 
film and found that nearly 92% of the students preferred video quizzes over 
audio- only. Seeking to link course content and testing, Benson and Benson 
(1994) developed a series of speaking and writing tasks that could be used 
to determine students' understanding of a commercially produced listening 
series used for both teaching and testing. Paltridge (1992) emphasizes the 
importance of using video to stimulate as much as possible a realistic setting 
of academic language use.

Video in any kind of testing listening remains largely unexplored and 
is not well understood (Benson and Benson, 1994; Brindley, 1998; Gruba, 
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1997). Buck (1997) highlights that this is a direction for future work since 
most real world listening involves visual input which aids in 
comprehension, while acknowledging that there has been little interest in 
using video input in listening tests.  

Another important factor in listening comprehension tests is the types 
of the listening passages. Shohamy and Inbar (1991) believe that listening 
test passages range in difficulty along a continuum that corresponds to the 
degree of ‘orality’ of the test in question, with the more ‘oral’ text types 
such as consultative dialogues being easier. Other studies also suggest that 
dialogues containing negotiated discourse and recycling of propositions can 
aid comprehension (Rost and Ross, 1991; Ross and Langille, 1997). 
According to Ellis & Beattie (1986), "People sometimes speak in 
monologues_ alone in a room or on a mountain top. But the vast majority of 
speech takes place in the context of conversation" (p. 151). 

The aim of present study was to determine whether the modality of 
listening passages (audio or audio-video), and the types of listening 
passages (dialogues or monologues) have any relation (positive or negative) 
to the performance of Iranian advanced EFL learners in listening 
comprehension tests. 

There were three null hypotheses.

H01: There is no relationship between the modality of listening 
passages (audio vs. audio-video materials) and Iranian advanced EFL 
learners’ performance on listening comprehension tests.

H02: There is no relationship between the types of listening passages 
(dialogue vs. monologue) and Iranian advanced EFL learners’ performance 
on listening comprehension tests.

H03: There is no interaction between modality and types of listening 
passages.
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Method

Subjects
Subjects were 180 adult advanced EFL learners studying at Marefat Institute 
in Tehran. The criterion for choosing these subjects was an Oxford 
Placement Test (OPT). By using this criterion advanced subjects were 
identified, and 180 were chosen randomly out of 400 for the study. 

The subjects were randomly assigned to two groups each consisting 
of 90 students: 1) those who only listened to the tape, i.e. the audio group, 
and 2) those who only watched the video version of the listening passage, 
i.e. the video group, 

Instrumentation
Two tests were used in this study: OPT and the listening test. First, the 
subjects were chosen by the use of the OPT and then, they were tested by 
the listening test. 

The Oxford Placement Test
Since the OPT was going to be used as the placement test for the study, the 
purpose of the researchers was to validate it so that the results of the test 
would be used with more confidence. Anyway, for any kind of test, 
reliability and validity are the most important factors that should be taken 
into account so that the decisions based on this test can be relied on with 
confidence. The researchers used the 1992 version of the OPT.

In order to estimate the reliability, the split-half technique was 
utilized, so the questions were divided into odd and even numbers and the 
total score for each one was calculated and was entered into the SPSS. The 
formula used for estimating the reliability was Pearson-Product Moment 
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formula, which is used for correlations. With a value of r, 0.72 and a two-
tailed p-value of less than 0.01, it could be concluded that the test could be 
considered reliable. 

For estimating the validity, criterion related validity technique was 
utilized. For this purpose, the same subjects were administered a TOEFL 
test of proficiency of 1995. The scores were given, and the correlations 
between the two sets of scores i.e. OPT and TOEFL were estimated. The 
results showed that the correlation between OPT and TOEFL was 0.62 with 
p-value less than 0.01. In other words: r= 0.62; n= 60; p< 0.01. Therefore, it 
was a valid test to be used in the study.

The Listening Comprehension Test
There were totally 30 multiple-choice questions, for four passages (two 
dialogues and two monologues). All of the passages were played just once 
so for longer passages, the researcher divided them into two halves and gave 
subjects the chance to listen to the first half and answer the related 
questions, and after a pause they were given the chance to listen to the 
second half and answer the rest of the questions. In that case the cognitive 
load on subjects was decreased. 

For reliability, the split-half technique was used. Therefore, the 
questions were divided into odd and even halves, and for each half one score 
was given. The correlation was estimated using Pearson-Product Moment 
formula. The results showed that the correlation was significant at the 0.01 
level: r= 0.67; n=60; p< 0.01. 

For validity, again criterion related validity was used. Therefore, it 
was correlated with the listening part scores of the OPT. The correlation was 
also significant at the 0.01 level: r= 0.68; n= 60; p< 0.01.
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Procedure

First, the subjects were homogenized by an OPT, those who obtained 120 
and more were defined as the advanced EFL learners and then were 
randomly assigned to one of the two mentioned groups. 

Each group was tested separately and there was a one-week interval 
between the placement and the listening test. After assigning the subjects to 
the two groups, the test was administered. Of course, before each passage 
they were given a little time to take a necessary look at the questions so that 
they could know where to look for the necessary information in the 
passages. This was the thing that was done for both groups. 

The subjects in the audio group just listened to the tape and answered 
the questions so they only depended on their ears for understanding the 
passages. 

For the ones in the video group the video was played so the subjects 
in the group had the opportunity to listen to the speaker and look at him/her 
and use the movements and body gestures through watching the video  

Results

Data were gathered, and then the SPSS software was utilized for analyzing 
the data, and coming to conclusions.

In order to test the null hypotheses, mixed factorial ANOVA was 
used, and the effects of group (audio vs. video), types of passages 
(monologue or dialogue), and their interaction were tested. Of course, 
before embarking on the ANOVA, it was important to check the data for 
anomalies such as extreme values or distorted distributions. Checking the 
boxplots could do this. 
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The Groups
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Dialogues scores

Graph 1

The Scores of audio and video groups on dialogues and monologues

The resulting boxplots are shown in Graph 1, where it can be seen 
that the data set did not have any outliers or extreme values. Thus the 
ANOVA could be used without deselecting any cases.
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Table 1
Descriptive Statistics for Groups (Audio vs. Video) and Types of Passages (Monologues vs. 

Dialogues)

7.71 2.235 90
9.37 2.951 90
8.54 2.739 180
9.39 1.822 90
11.16 2.327 90
10.27 2.264 180

The Groups
Audio Group
Video Group
Total
Audio Group
Video Group
Total

Monologues scores

Dialogues scores

Mean Std. Deviation N

Taking a look at Table 1 shows that generally the mean scores in the 
dialogue group were higher than the ones in the monologue group. In the 
dialogue group, the subjects in the video group had higher mean scores 
compared to the audio group. From this it can be guessed that there was a 
significant main effect for the groups (audio or video) and type of the 
passages (dialogues or monologues), this is depicted in the following Table. 

Table 2
Tests of Within-Subjects Contrasts for the Types of Passages

Measure: MEASURE_1

270.400 1 270.400 88.100 .000
.278 1 .278 .091 .764

546.322 178 3.069

type
Linear
Linear
Linear

Source
type
type * group
Error(type)

Type III Sum
of Squares df Mean Square F Sig.

In Table 2, the two rows, type, and type*group were the ones of most 
interest, since these were the main effect and interaction. Note the p-value 
for each F ratio. There was a significant main effect for the type factor: it 
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was significant beyond the 0.001 level. Despite the main effect of this 
within-subjects factor, there was not any significant interaction between 
type and group. The p-value was given as 0.76, which means that it is more 
than 0.05. 

The results can be summarized this way:

1) There was a significant main effect of the type factor: F (1, 178) = 
88.1; p< 0.05.

2) There was not any significant interaction between type and group 
factors: F (1, 178) = 0.91; p> 0.05.

Table 3
Tests of Between-Subjects Effects for the Groups

Measure: MEASURE_1
Transformed Variable: Average

31847.211 1 31847.211 3908.771 .000
263.511 1 263.511 32.342 .000

1450.278 178 8.148

Source
Intercept
group
Error

Type III Sum
of Squares df Mean Square F Sig.

The above Table shows that there was a significant main effect for the 
group factor: F (1, 178) = 32.34; p< 0.05. 
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Graph 2
Profile Plots for groups (audio vs. video) and types of the passages 

(monologues vs. dialogues)

Graph 2 shows the profile of the groups and types of passages. It can 
be seen that there is no interaction between the two factors. 

Therefore, the first two null hypotheses were accepted at p< 0.05 
level, and the third null hypothesis was rejected at this level.

Discussion

The results of this study illustrated the significant difference between the 
impacts of audio material as compared to video material; the subjects in the 
video group did better than the ones in the audio group. The result shows 
that the use of video-material helped the learners better understand the 
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listening passages. Because they could see the speakers, their postures, their 
body movements, their appearance, etc. and all of these seemed to help the 
learners to better understand the listening passages, consequently, they did 
better on the test. 

As Kellerman (1990) mentions, 

Yet it has probably never crossed the minds of most 
teachers that in using audio-taped input, we are 
temporarily inflicting on our students a handicap 
equivalent to the loss of sight- like the blind, all they 
have to rely on is their ears, since their eyes are given no 
input at all. There are few occasions in our normal lives 
when we find ourselves in such a position: the telephone, 
the radio, the loudspeaker announcements are the only 
examples most of us have to contend with (and these 
listening activities are generally considered to be the 
most difficult in a foreign language (p. 272). 

This finding agrees with the ideas of Altman (1990), Feak and 
Salehzadeh (2001), Lonergan (1992), Paltridge (1992), Shin (1998), Skehan 
(1998), and some others. 

The kinesis behavior of the speaker can be helpful for the listener to
recognize the components of the incoming text and so, to chunk the input 
appropriately. Kellermen (1992) defines kinesis behavior as “all movements 
of the body, both muscular and skeletal” (p. 240). Kellerman (1992) 
describes how a speaker’s body movement and stressed syllables are linked. 
These movements are helpful for the listener because stress often coincides 
with items that are semantically salient, in that they often provide new 
information. Even without being able to hear the words, an observer can
visually see where the stressed syllables occur. In a stress-based language 
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like English, this kinesis behavior can aid the learner’s recognition and 
storage in short term memory (STM), of the aural input and help the learner 
to chunk it appropriately (Kellerman, 1992; Pennycook, 1985; Von Raffler-
Engel, 1980). 

Von Raffler-Engel (1980) argues that kinesis behavior plays another 
important role in listening comprehension. She asserts that kinesis behavior 
contributes to redundancy in the listening input, through gestures, facial 
expressions, and the visible stress patterns of the speaker which serve to 
reinforce the linguistic message. When the risk of making speaking errors
(and consequently hearing misrepresentations) becomes greater, gesture and 
other kinesis behavior increases. Von Raffler-Engel concludes that 
“Communication is multi-channeled and to reduce language to the sole 
channel of verbalization is not communicating in full” (p. 229). Rost (1990) 
describes how segmentally connected speech (which includes reduction) 
result in marked morphological changes, and these changes are paralleled by 
a visible change in articulation. For the L2 listener, who might not be able to 
recognize and understand aspects of the spoken language the kinesis
behavior and non-verbal communication of the speaker may be particularly 
helpful in providing clues that will be of assistance in understanding the 
message and chunking the input appropriately.  

Another way in which the use of video may be superior to audiotape 
in listening comprehension assessment is that language used in video texts 
may better mirror realistic discourse (Baltova, 1999; Lonergan, 1984; 
Wilkinson, 1984; Willis, 1983). These researchers argue that language in 
audiotape texts has to be more verbally explicit than real life language 
because it has to compensate for the lack of visual cues. Kellerman (1992) 
maintains that this verbally explicit type of discourse is unrepresentative of 
the target language use domain, describing how there is a misrepresentation 
of address behaviors in audiotape texts because speakers need to verbally 
identify themselves (artificially). These address behaviors are usually 
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realized through non-verbal behaviors in authentic discourse. This 
compensation for the lack of visual cues could be seen as an introduction of 
sources of invalidity into the assessment. 

Another important finding of the study was that there was a 
significant difference between dialogue and monologue passages. The 
learners did better on the dialogues rather than monologues. This finding 
supports Shohamy and Inbar’s ideas (1991). It seems that dialogues are 
better understood by the EFL learners since in the dialogues the speakers 
use different ways of making each other understood such as repetitions,
silence, pauses, clarifications, fillers, etc. These pauses and fillers are 
important in listening comprehension, because they allow more processing 
time for the listener to interpret the input (Rubin, 1980). Similarly, 
redundancies in dialogues can also give listeners more time to process the 
input, and they also serve to give listeners another chance to interpret the 
input if they missed it the first time. Numerous studies (Blau, 1990; 
Cervantes & Gainer, 1992; Chaudron, 1983; Chiang & Dunkel, 1992; 
Conrad, 1989; Parker & Chaudron, 1987; Pica, Young, & Doughty, 1987) 
conducted with L2 listeners found that texts with redundant language were 
helpful for learners in comprehending aural input. This is different from a 
monologue in which one person speaks with no pauses in a drab, 
monotonous way. As Messick (1996) mentions these pauses, fillers, and 
redundancies are a natural part of spoken language, and are part of the target 
language use domain, and to exclude them in a listening text threatens the 
construct validity of that test.

Conclusion
Considering the pivotal significance of listening comprehension in language 
acquisition and performance of the EFL learners and the effectiveness of the 
use of audio and video materials, and different types of listening passages 
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on improving the learners’ listening comprehension ability, the researchers 
conducted an experimental research on the effectiveness of the audio vs. 
video materials, and dialogue vs. monologue types of the passages. 

There was a significant difference between the audio vs. video group. 
The video group had higher mean scores and as a result did better on the 
listening comprehension test. Therefore, watching the people while speaking 
help the EFL learners in better understanding of the listening passages. 

There was a significant difference between the types of the listening 
passages (dialogues vs. monologues). All groups did better on dialogues 
rather than monologues. This showed the fact that when there is an 
interaction between two persons the listening passages are more 
understandable compared to the passages in which just one person speaks 
monotonously with no pauses and clarifications of meaning.

The results of this study can be utilized in listening comprehension 
tests in institutes, universities and schools. Also English teachers, and test 
constructors can take these results into account and be careful about them.

Received 31February,   2006

Accepted 21 August,   2006 

Archive of SID

www.SID.ir



IJAL, Vol. 9, No. 2, September 2006 95

References

Altman, R. (1990). Toward a New Video Pedagogy: The Role of Schema 
Theory and Discourse Analysis. IALL Journal of Language Learning 
Technologies, 27(1), 11-26. 

Baltova, I. (1999). Multisensory Language Teaching in a Multidimensional 
Curriculum: The Use of Authentic Bimodal Video in Core French. 
Canadian Modern Language Review, 56 (1), 31-48.

Benson, M. & Benson, V.(1994). A New Challenge: Testing the Video 
Course. Journal of Language Learning Technologies, 27 (2), 11-26.  

B-Ikeguchi, C. (1997). The Role of Visuals in ESL Instruction. Bulletin, 
Tokyo Kasei Gakuin, Tsukuba Women’s University, 1, 149-156.

Blau, E. (1990). The Effect of Syntax, Speed, and Pauses on Listening 
Comprehension. TESOL Quarterly, 24(4), 746-753.

Bowen, J. D., Madsen, H. & Hilferty, A. (1985). TESOL Techniques and 
Procedures. Rowley: New Bury House Publishers, INC.

Brindley, G. (1998). Assessing Listening Abilities. Annual Review of 
Applied Linguistics, 18, 171-191. 

Buck, G. (1997). The Testing of Listening in a Second Language. In 
Clapham, C. & Corson, D. (eds.), Language Testing and Assessment. 
Amsterdam: Klewer Academic Publishers. 

Byrnes, H. (1984). The Role of Listening Comprehension: A Theoretical 
Base. Foreign Language Annals, 17 (3), 317-329.

Archive of SID

www.SID.ir



Relationship between Modality, Types of Passages, and ….96

Canning-Wilson, C. (2000). Research in Visuals. Invited Paper for the 
Video Special Interest Group at the International TESOL Arabia 2000 
Conference. 

Cervantes, R. & Gainer, G. (1992). The Effects of Syntactic Simplification 
and Repetition on Listening Comprehension. TESOL Quarterly, 26, 
354-374.

Chaudron, C. (1983). Simplification of Input: Topic Reinstatements and 
Their Effects on L2 Learners’ Recognition and Recall. TESOL 
Quarterly, 17 (3), 437-458.

Chiang, C. & Dunkel, P. (1992). The Effect of Speech Modification, Prior 
Knowledge and Listening Proficiency on EFL Lecture Learning.
TESOL Quarterly, 26, (2), 345-374.

Coniam, D. (2001). The Use of Audio or Video Comprehension as an 
Assessment Instrument in the Certification of English Language 
Teachers: A Case Study. System, 29 (1), 1-14.

Conrad, L. (1989). The Effects of Time-Compressed Speech on Listening 
Comprehension. Studies in Second Language Acquisition, 11 (1), 1-
16.

Ellis, A. & Beattie, G. (1986). The Psychology of Language and 
Communication. England: LEA. 

Feak, C. B. & Salehzadeh, J. (2001). Challenges and Issues in Developing 
an EAP Video Listening Placement Assessment: A View from One 
Program. English for Specific Purposes, 20, Supplement 1, 477-493. 

Archive of SID

www.SID.ir



IJAL, Vol. 9, No. 2, September 2006 97

Gruba, P. (1993). A Comparison Study of Audio and Video in Language 
Testing. JALT Journal, 15, (1), 85-88.

----------, (1997). The Role of Video Media in Listening Assessment. 
System, 25 (3), 335-345. 

Kellerman, S. (1990). Lip Service: The Contribution of the Visual Modality 
to Speech Perception and its Relevance to the Teaching and Testing 
of Foreign Language Listening Comprehension. Applied Linguistics,
11 (3), 273-280.

----------, (1992).  ‘I See What You Mean.’ The Role of Kinesis Behavior in 
Listening and Implications for Foreign and Second Language 
Learning. Applied Linguistics, 13, 239-258.

Lonergan, J. (1992). Video in Language Teaching. Cambridge: Cambridge 
University Press.  

Lund, R. J. (1990). A Taxonomy for Teaching Second Language Listening.
Foreign Language Annals, 23, 105-115. 

Mendelsohn, D. (1994). Learning to Listen. Carlsbad, CA: Dominie Press. 

Messick, S. (1996). Validity and Washback in Language Testing. Language 
Testing, 13, 242-256.

Morley, J. (1991). Listening Comprehension in Second/Foreign Language 
Instruction. In Celce-Murcia, M. (ed.), Teaching English as a Second 
or Foreign Language. New York: Newbury House.

Paltridge, B. (1992). EAP Placement Testing: An Integrated Approach. 

Archive of SID

www.SID.ir



Relationship between Modality, Types of Passages, and ….98

English for Specific Purposes, 11 (3), 243-268.  

Parker, K. & Chaudron, C. (1987). The Effects of Linguistic Simplification 
and Elaborative Modifications on L2 Comprehension. University of 
Hawai’i Working Papers in ESL, 6, 107-133.

Pennycook, A. (1985). Actions Speak Louder than Words: Paralanguage, 
Communication, and Education. TESOL Quarterly, 19, (2), 259-282.

Pica, T., Young, R. & Doughty, D. (1987). The Impact of Interaction on 
Comprehension. TESOL Quarterly, 21 (4), 737-758. 

Progosh, D. (1996). Using Video for Listening Assessment: Opinions of 
Test Takers. TESL Canada Journal, 14 (1), 34-41. 

Read, J. (2002). The Use of Interactive Input in EAP Listening Assessment. 
Journal of English for Academic Purposes, 1, 105-119.

Rivers, W. M. (1981). Teaching Foreign Language Skills. Chicago: 
University of Chicago Press.

Ross, S. & Langille, J. (1997). Negotiated Discourse and Inerlanguage 
Accent Effects on a Second Language Listening Test. In Brindley, G. 
& Wigglesworth, G. (ed.), Access: Issues in Language Test Design 
and Delivery. Sydney: National Centre for English Language 
Teaching and Research, Maquarie University, 87-116.

Rost, M. (1990). Listening in Language Learning. New York: Longman.

Rost, M. & Ross, S. (1991). Learner Use of Strategies in Interaction: 
Typology and Teachability. Language Learning, 41, 235-273. 

Archive of SID

www.SID.ir



IJAL, Vol. 9, No. 2, September 2006 99

Rubin, A. (1980). Theoretical Taxonomy of the Difference between Oral 
and Written Language. In Spiro, R., Bruce, B. & Brewer, W. (eds.), 
Theoretical Issues in Reading Comprehension. Hillside, NJ: Erlbaum.

Shin, D. (1998). Using Video-taped Lectures for Testing Academic 
Language. International Journal of Listening, 12, 56-79.  

Shohamy, E. & Inbar, O. (1991). Validation of Listening Comprehension 
Tests: The Effect of Text and Question Type. Language Testing.         
8 (1), 23-40. 

Skehan, P. (1998). A Cognitive Approach to Language Learning. Oxford: 
Oxford University Press. 

Von Raffler-Engel, W. (1980). Kinesis and Paralinguistics: A Neglected 
Factor in Second Language Research and Teaching. Canadian 
Modern Language Review, 36, 225-237.

Wilkinson, R. (1984). Video-based Learning Activities. TESL Canada 
Journal, 1, 83-87.

Willis, J. (1983). The Role of the Visual Element in Spoken Discourse: 
Implications for the Exploitation of Video in the EFL Classroom. ELT 
Documents, 114, 29-43.

Archive of SID

www.SID.ir



 

 

https://sid.ir/1791
https://sid.ir/1792
https://sid.ir/1793
https://sid.ir/1795
https://sid.ir/1794
https://sid.ir/1796
https://sid.ir/1702
https://sid.ir/1700
https://sid.ir/1699
https://sid.ir/1698
https://sid.ir/1787

